
Interprofessional Exercise: Professionalism and Ethical Conduct 
 

-Instructor’s Guide- 
 

Your time and commitment to students’ professional development and interprofessional learning are 

valued.  Thank you! 

 

The goals of this program are to:  
  

- Prepare health professionals for collaborative patient-centered practice.  

 

  

- Create a forum for students from the diverse health professions to get to know each other and develop 

appreciation for each other’s roles.   

 

  

- Allow health professions students to consider and develop a code of professional ethics.  

 

  

- Provide health professions students an opportunity to consider and discuss professional behavior.  

 

  

- Provide an opportunity for students from different training programs to work in an interprofessional 

small group, discussing professional behavior.  

 

  

You (perhaps with a co-facilitator) will be facilitating an interprofessional group of students during the 

small group session. 

  

Students will get to know each other and then work as a think-tank to consider aspects of professional 

behavior and develop their own code of professional ethics.  

  

Session Outcomes:   
  

- Student and faculty experience with interprofessional education.  

 

- Each student group will develop their own code of ethics (with up to 10 bullet points or 2 paragraphs of 

text).  

 

- At the end of this activity, each group will submit their code, and the submissions will be compiled and 

shared among all participating faculty and students. 



Session Objectives: 
  

By the end of this exercise, students will be able to demonstrate:  

  

- The ability to work as a member of an interprofessional team to address a specific task. 

 

- An understanding of how professionalism should guide the conduct of health care team members.  

 

- The ability to apply a code of ethical conduct to a real-world health care scenario. 

 

Evaluation: 

 

Student performance is evaluated at the small group level based on the submitted Code of Ethics forms. 

After the event, the forms are reviewed by the faculty member overseeing the exercise, and should be 

compiled and made available to all groups (e.g. online or by email). Satisfactory completion of the Code 

of Ethics portion of the activity demonstrates the ability of the students to work together as an 

interprofessional team to meet the challenge of developing the code. 

 

Each group’s faculty facilitator is responsible for ensuring that each student in the group takes part in the 

Professionalism Cases portion of the activity. Working through these cases with faculty oversight 

demonstrates student understanding of the role of professionalism in guiding conduct, and tests their 

ability to apply their newly-developed code of ethics to the scenarios. 

 

Conceptual Background: 

 

Interprofessional small groups consisting of 12-15 students and 1-2 faculty facilitators participate in a 

series of exercises to explore their perceptions of the other health professions.  During this three-hour 

session, groups also discuss the meaning of professional behavior and use the insights gained to develop 

a shared code of ethics.  These codes are then shared so that students can compare their own group’s 

results with other groups across campus.  This activity can be scaled to include as many students as 

needed, previous sessions have included over 450 students participating in 40-45 small groups. 

 

Competencies addressed: 

- Values/ethics for interprofessional practice 

- Roles/responsibilities 

- Interprofessional communication 

- Teams and teamwork 

 

Implementation Advice: 

 

Prior to the event, facilitators should attend a training session led by one of the core campus 

interprofessional education (IPE) faculty.  At that session, facilitators receive general instruction on the 

goals and techniques of small group facilitation, a copy of the small group instructor’s guide (this file), 

and are guided through the planned small group activities while modeling both student and facilitator 

roles. 



On the day of the event, the students and facilitators meet in their assigned small group rooms, and the 

facilitator reads a statement from the facilitator’s guide outlining the session’s goals.  As part of the 

process of taking attendance, students introduce themselves to the group by name and profession, and 

this information is recorded on the whiteboard.  The facilitator informs the group that the session will 

begin with introductions and icebreaker activities, followed by an exploration of ethics and professional 

behavior. 

 

Lessons Learned/Tips for Success: 

 

In general, participants viewed the experience positively and expressed desire for additional IPE 

opportunities. Lessons learned were derived from qualitative and quantitative data collection.  

 

Suggestions to improve the event have led to minor alterations.  Future events are not scheduled on 

Fridays and time is optimized (2-3 hour session).  Other concerns expressed that are challenging to 

address include requests to identify cases where all professions will feel included in discussion and are at 

an appropriate level for all participants.   

 

In the first year, the RIPLS instrument was used to evaluate student attitudes towards interprofessional 

learning. A preliminary analysis compared responses for each question by professional college. Four of 

the 19 questions on the instrument differed significantly by college. Following the release of a national 

consensus statement on IPE goals and objectives, a new instrument was developed and employed in the 

second year of this event (Nebraska IPE Attitudes Survey, see attached). This instrument was approved 

by our institutional review board under exempt status. Results from the first run were positive but 

indicated the instrument may benefit from some revision. 

 

Future Plans: 

 

- Use case studies to identify roles and overlap in disciplines. 

- Include all levels of students in future activities. 

- Create a fact sheet on the different disciplines. 

- Provide course credit for participating in IPE activities. 

- Develop a course to formally address the issues of interprofessional team work, and incorporate into 

each college’s curriculum. 

 

 

Facilitator Notes: 

 

1. Please use the timeframes for each activity as recommendations; use flexibility in adjusting the time to 

the group flow.  

 

2. Read the text in quotes aloud to your group. 

  

3. Look for instructions written in italics.  

 

4. Work collaboratively with your co-facilitator.  

 



5. When appropriate, keep it light hearted and enjoy!  

 

  

 

 

 

Attachments and Materials for facilitators:  
  

Administrative materials:  
Sign-in sheet with student name  

Instructor’s Guide (this file)  

  

Icebreaker exercise materials  
Stickers and marker for name tags  

3 X 5 cards; 30 per room  

Whiteboard / Large 2’ x 3’ Post-it sheets  

Markers for white board or Post-it Easel (2-3)  

  

Professionalism/code of ethics exercise materials  
Code of ethics worksheets (1 per student, see included file)  

Whiteboard / Large 2’ x 3’ Post-it sheets  

Markers for white board or Post-it Easel (2-3)  

Computer in the room with online access (if available) 

Professionalism Cases student handout (1 per student, see included file) 

 

Evaluation Forms 

Nebraska IPE Attitudes Survey (1 per student, see included file) 

Facilitator Evaluation Form (see included file) 

   



PART ONE:  Introductions and ICE Breakers (60 minutes)  
  

A. Introduction (5 min)  
 

  

“Good afternoon and welcome.  My name is _______________and I/we would like to welcome you to 

campus and your first Interprofessional Orientation Day.  We will begin with introductions, but first you 

are invited to these TOUCHSTONES:  

  

i. Bring 100% of yourself   

ii. Prepare to actively participate  

iii. Presume welcome and extend welcome  

iv. Be open to learn from each other  

v. Speak for yourself  

vi. Listen to others  

vii. Observe respect and confidentiality  

 

  

The goals of this program are to:  
  

- Prepare health professionals for collaborative patient-centered practice.  

 

- Create a forum for students from the diverse health professions to get to know each other and develop 

appreciation for each others’ roles.   

 

- Allow health professions students to consider and develop a code of professional ethics.  

 

- Provide health professions students an opportunity to consider and discuss professional behavior.  

 

- Provide opportunity for students from all campus colleges/schools to work in an interprofessional small 

group, discussing professional behavior.  

 

  

 “Now, please introduce yourselves.  Give us your name and profession.”  

  

- Take attendance at this time – pass around sheet provided  

 

- As the students speak, generate a list of the professions present in the room on the whiteboard / Post-it 

Easel as headings so you can add the assumptions underneath in the next exercise:  

 

  

Example: Nursing Dental hygiene Physical Therapy etc.  

  

“This is our agenda for this session: 



- In the first part of the session we will take time to learn about each other.  

 

- In the subsequent parts we will experiment working as a team to discuss professional behavior.”  

 

  

 



 

B. Icebreaker “Assumptions” exercise – (5 min.)  
 

  

- Use the 3X5 cards in your packet.  Distribute two or three cards to each student.  

 

  

“Please write 1-2 assumptions (positive or negative) you have about students, practitioners, or 

educational processes in a health field outside your own.  Choose from one of the professions 

represented in the room.  Designate the health field associated with the assumption you write.  For 

example, “The GPA for students in Physical Therapy is higher than the GPA for students in Medicine”.  

Keep it anonymous.”  

  

- Keep time allow 5 minutes.  

 

- Collect the cards from the students.   

  

- While the students complete the “Discover” exercise (see below), transfer the assumptions from the 3x5 

cards to the whiteboard / Post-it Easel.  Place the cards in the return envelope.  

 

- These assumptions will be revisited later in the session.  

 

  

C. Icebreaker “Discover” exercise – (about 40 min.)   
 

  

"Next I would like for you to pair with someone with whom you are unfamiliar and is from another 

profession.  You are invited to learn about one another by asking questions related to:  

  

i. Self-identity (who are you) - name, hometown, college, family, hobbies, travel experience, prior work 

experience?   

 

ii. Professional identity: Why did you choose this specific profession, what were the requirements to get 

in (GPA?), what are demands, curriculum, your exams, and more.”  

 

  

The goal is to learn as much as possible about each other, and connect in this brief period of time. You 

will have 5 minutes to interview & switch.”  

  

- Keep time for the interviews 5 minutes each.  Total 10 minutes.  

 

- Also at this time, transfer the assumptions collected from the 3x5 cards to the whiteboard / Post-it Easel.  

  

- Facilitators can participate in the exercise. If your group is of uneven number, you can interview and be 

interviewed by a student.  

 

  



“Let’s regroup and have each one present her/his partner to the rest of the group with details including 

identifying a new thing they learned about the other profession.  The partner is invited to add details 

or clarification at the end.  The rest of the group is encouraged to ask questions. You must be brief as you 

have only 2 minutes each!”  

  

- Keep time for presentations 2 minutes each.  Total 20 to 30 minutes.  

 

  

  

“We’ve heard something about everyone in the room, let’s go back and look at the assumptions 

written earlier.  ”Were any of your assumptions challenged?  Have any of your initial thoughts 

changed?  How?” (10-15 minutes)  
  

- Encourage students to give examples. Discuss how misinformation and lack of communication between 

groups can lead to faulty assumptions and undesirable relationships. 

   

- In the discussion you may explore differences, acknowledge that we often think in stereotypes, and how 

we can develop awareness and be mindful to create trust and an environment for effective team work. 

  

- Keep time, but allow for a good discussion! 

 

  

  

PART TWO: Code of Ethics Exercise – Phase I (~40 minutes)  
  

- Distribute Code of Ethics Worksheet.  

 

  

“At this point you have all learned a few things about one another and you have discussed some 

stereotypes in health professions.  Now we would like for you to work together as a group and create 

your own code of professional ethics.  

  

Let’s begin by individually writing down five words that best describe “professionalism” in health care.”  

  

- As an example, what words might one use to describe a true sports fan?  “Loyal”, “Enthusiastic”, or 

“Supportive” may come to mind.  

 

- Keep time.  Allow 5 minutes.  

 

Facilitator – words that are frequently used are Respect, compassion, integrity, honesty. 

  

“Time’s up.  Now pair up and compare your list with a student entering a profession different than 

your own.  Note similarities and differences.  You have about 5 minutes.”  

  



 

- Keep time.  Allow roughly 5 minutes.  

 

  

“Again in pairs, share your descriptive words, identify and agree upon the three most meaningful words 

listed by the pair.  Also, for each of the three words the pair agrees upon, create a one or two sentence 

statement that could be used to guide the philosophy and behavior of a health care professional.  You 

have ten minutes.”  

  

- Again as an example, let’s say we choose “Loyal” as our most meaningful word describing a sports fan.  

Our guiding statement might be, “As a fan of sports, I pledge to forever be loyal to my team.  I will 

always wear team colors on game day and shall never abandon my team in even the worst of times.  

 

- Keep time.  Allow roughly 10 minutes.  

 

- Please keep in mind that the students are new on campus and most have a limited experience in health 

care. Examples you may provide should match their professional developmental stage.  

 

  

Facilitator – example from previous teams:  

  

 “Now, let’s rejoin the entire group, share and work together to create a single best list of statements that 

represents this group. This list or document should be no longer than 10 bullet points, (with intro) or 2 

long paragraphs of text.”  

  

- Ask for a volunteer to write the group’s selected statements on the white board, Post-it Easel, or 

computer (keep in mind the group is to submit statements at the end of the day).  

 

- Keep time.  Allow roughly 20 minutes.  

 

  

Facilitator – the following are references to optional readings that provide more information 

about codes of ethics.  You may choose to review them prior to the small group activity:  
  

BMJ. 1999 Jan 23;318(7178):248-51.  

Shared ethical principles for everybody in health care: a working draft from the Tavistock group.  

Smith R, Hiatt H, Berwick D.  

 

Brigham and Women's Hospital, Boston, MA 02115, USA. 

http://www.ncbi.nlm.nih.gov/pmc/articles/PMC1114728/?tool=pubmed    

 

BMJ. 2001 Sep 15;323(7313):616-20.  

Refining and implementing the Tavistock principles for everybody in health care.  
http://www.ncbi.nlm.nih.gov/pubmed/11557714 

http://www.ncbi.nlm.nih.gov/pubmed/9915738
http://www.ncbi.nlm.nih.gov/pubmed?term=%22Smith%20R%22%5BAuthor%5D
http://www.ncbi.nlm.nih.gov/pubmed?term=%22Hiatt%20H%22%5BAuthor%5D
http://www.ncbi.nlm.nih.gov/pubmed?term=%22Berwick%20D%22%5BAuthor%5D
http://www.ncbi.nlm.nih.gov/pmc/articles/PMC1114728/?tool=pubmed
http://www.ncbi.nlm.nih.gov/pubmed/11557714


PART THREE: Professionalism Cases (~30 minutes)  
  

“With the group’s own code of ethics in mind let’s discuss a couple of scenarios and consider how your 

code may or may not apply.”  

  

- Distribute the Professionalism Cases Student Handout (see included file), and give the students time to 

read the cases. 

 

- Ask a student to select the case they find most interesting and read it to the group. 

  

- Facilitate discussion among the group using suggested questions at the end of each case.  You do not 

have to ask all of the questions.  They are provided only as an aid to discussion. 

  

- Keep time, allow for 10 to 15 minutes of discussion the case. 

 

- Ask another student to select a case, and use the provided questions to prompt discussion. 

 

- Allow 10 to 15 minutes for discussion of the second case.  You may choose to discuss a third case, 

depending on the amount of time used for the first two. 

  

- If a good discussion develops on one case and your time is short, do not rush to cover other cases. The 

goal is more in depth consideration of the issues brought up by the case. You may want to choose the case 

you like best to start with.  

 

  

  

1 - “The Case of the Amorous Student”  

 

A health professions student of State University was assigned to a rotation at a community practice site.  

During this educational experience, the student had legitimate access to medical and demographic 

information for many of the site’s patients. 

 

In the second week of patient care activities, the student participated in a clinical encounter with a patient 

of the opposite gender. During the encounter, the student became attracted to the patient and sensed the 

feeling was mutual.   

 

In the third week a member of the office staff happened to overhear the student conversing with the 

patient on the phone confirming a dinner date.  The patient’s chart was on the counter in front of the 

student at the time. 

  

- Select questions to prompt/aid discussion:  

 

  



“Would someone volunteer to describe the behavior of the student?”  

  

“What adverse consequences/harm could happen to the patient, the preceptor, institution, profession, and 

the student as a result of this incident?”  

  

“Would the professional code of ethics that your group developed have helped the student, patient, 

preceptor, institution, profession?  How/why?”  

  

“What if patient confided in you and not the preceptor?”  

  

“What if the student did not use University records to get the phone number?”  

 

“What if the student never went into the patient’s room?”  

 

“Would it be o.k. if the student contacted the patient after the end of the student’s rotation at the site?”  

  

  

2 - “The Case of the Friend in Need”  

 

One day, your friend and colleague Susan pulls you aside around 10 a.m.  She tells you that she has a 

problem – she was just told she must undergo mandatory random drug testing today.  She admits to you 

that she smoked a small amount of marijuana the previous night, and is quite concerned.  Susan is an 

excellent health professional, and you do not believe she has a drug problem.  To your knowledge, she 

has never been impaired at work, never missed a day of work and is well liked and respected by others.  

Still, workplace policy stipulates that anyone who refuses or fails a drug test will be suspended.  Susan 

would like for you to provide a urine sample for her. 

  

- Select questions to prompt/aid discussion:  

 

 

“Would someone volunteer to describe Susan’s behavior?”  

  

“What adverse consequences/harm could happen to Susan or you as a friend of Susan, someone Susan is 

caring for, the institution, profession, as a result of this behavior?”  

  

“Would the professional code of ethics that your group developed have helped Susan, patient, you, 

institution, profession?  How/why?”  

  

“What if there was no chance of being caught?”  

  

“What if the substance Susan was concerned about were a narcotic?”  

  

“What if Susan were not well liked?”  

  

“Are there times it’s acceptable to ‘bend’ the rules?”  

  

  



3 - “The Case of the Fuming Facebook Page”  

 

Emma is a health professional who works on campus.  She has just been called into her supervisor’s 

office where she is shown a copy of text that Emma recognizes is from her own Facebook page.  The 

supervisor asks Emma to explain the content of the pages. 

 

“I was soooo pissed at Kevin today!!  The guy in 8733 (the GSW you saw on the news) looks as if he 

will code any minute.  So of course I can’t leave his room.  At the same time the whiner across the hall 

in 28 wants her pain meds.  Witch!  I can’t be in two places at once.  I ask Kevin, who’s just sitting 

there, to check on 28 and he’s like ‘no way’.  What an ass!!  See if I ever pick up slack for him!” 

 

Emma responds that this note was not intended to be seen by anyone at work.  She questions the 

supervisor as to how she obtained this note because her Facebook page is set to private.  

 

- Select questions to prompt/aid discussion:  

 

  

“Would someone volunteer to describe what has occurred in this case?”  

  

“What, if any, privacy concerns have been violated?”  

  

“Are there any adverse consequences/harm could happen as a result of this incident?”  

  

“Would the professional code of ethics that your group developed have helped Emma, patient, preceptor, 

institution, profession?  How/why?”  

  

“Is it ever acceptable to blog about work?”  

  

  

PART FOUR:  Code of Ethics Exercise Phase II (15-30 minutes)  
  

“Ask yourselves if your Code of Ethics could prevent such events.  Why or why not?”  

 

- Keep time, allow for 5 minutes of discussion.  

 

  

“Having read and discussed the cases, take this last opportunity to revise your own code of ethics.”  

  

- Once the group is satisfied with their code, ask one student to volunteer to submit it to the faculty 

member responsible for overseeing the day’s activities. 

 

- Please collect all 3x5 white cards and individual code of ethics worksheets from the students.  Place 

them in the return envelope.  They will aid us in improving this experience next year.  

 

  



Ending exercise: Go around the room and ask each student to name the most important lesson 

they’ve learned from this exercise; what was their ah-ha moment?  
  

  

Facilitators, thank you again for your time!  We hope that this has been a rewarding experience 

that you would consider repeating and sharing with others.  

 

 

The included evaluation forms (“Nebraska IPE Attitudes Survey”) should be distributed to the 

students for completion, and each facilitator should complete the Facilitator Evaluation Form. 
 


